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HART-TO-HART
MOVEMENT
INCLUSIVE HAIR & DRESS CODE

LAND ACKNOWLEDGEMENT

Hart to Hart Movement is an after-school dance and
movement program at an elementary school located in

urban Cincinnati, Ohio.

BIPOC GUEST ARTISTS

DECENTRALIZING WESTERN DANCE FORMS

FOCUS ON IDENTITY AND RADICAL EMPATHY

AFFORDABLE AND EQUITABLE PRICING



MS. SAVILLE'S THEATRE CLASSROOM 

A URBAN HIGH SCHOOL IN NORTHERN
VIRGINIA

I will choose diverse plays for my students that not only represent the
students within my classroom, who are primarily white or African
American, but also those who are not represented in my classroom
like Indigenous peoples. I will do this by using the BIPOC Swap,
Alternative Cannon (Resources), as well as the Decolonize the Drama
Curriculum (Decolonize). This allows for students to be exposed to
diverse plays and perspectives while also having conversations about
identity markers and at what identity markers are represented or not
within my class, school, and county, as well as what that means.

Choose plays to
study with diverse
characters and
experiences

I will choose diverse playwrights to focus on throughout the year
rather than only for the month of February. This is a contributing factor
to the issue that “much of what [students] know about their histories,
they learn at home rather than at school” (Caldwell & Frame). By
having diverse playwrights within my classroom I will not only help
work on my students understanding of their own as well as different
races histories which in turn will help their racial identity
developement.

Choose plays to
study with diverse
playwrights 

As part of a way to decolonize my classroom and my syllabus I will
work with my students to create a community contract. By doing this I
“have them co-create the space that helps them focus on what to do
instead of what not to do” (Warren-Grice). Additionally, not only will
this allow for students voices to be heard in the classroom it will also
hold students accountable because as a teacher I can refer back to
the contract and remind the students that they made it as a class and
have all agreed to uphold the contract.

Create a community
contract with all of
my classes 

As a teacher I must realize that whatever I teach will be influenced by
my perspective, identity markers, and my experiences; therefore, I will
being in people who are different from myself. I have to bring in “the
knowledge and experience of others” to be able to do “the rigorous,
messy work of social justice” (Block). By doing this I can start to give
my students the well rounded education they deserve.

Bring in guest artists
and speakers when
possible

I as a teacher must think beyond who is sitting in the seats of my
classroom and onto who is in our school, and community as well.
However, most importantly I cannot choose a show in which there
are not students to tell the stories because “you cannot talk about
stories about us [BIPOC individuals] without us” (We, pp. 8). So not
only do I need to be mindful of who is but also who isn’t within my
class and what stories we are telling.

Choose to perform
only shows that
match the school's
demographic

A major part of any classroom is discussion whether that be between
the students and teacher or from student to student. I will create a
brave space for students because as Megan, the assistant director of
the LA region of the Anti-Defamation League, says no space ever a
safe space for all people (Nevels). So I will create a space where
students feel empowered and brave enough to speak about their
experiences by doing activities such as “Fish Bowls,” and “Step
Forward/Step Back” as a way to start discussions on these difficult
topics and the many ways they relate to theatre (Caldwell & Frame).

Create a  space for
open discussion and
dialogue between
students 



A land, culture, and people

acknowledgement will be

verbally stated at the

beginning of every class or

show. This statement gives

students, faculty, and guests

the opportunity to realize the

privilege of what was lost for

them to have what they have

in that moment. ("We See

You", W.A.T.)

Throughout the dance space, there will be

no dress code. BIPOC students are

encouraged to wear attire that is most

comfortable to them and their identity.

When tights are required, BIPOC students

will have the option to wear tights that

match their skin color (Spears).

This dance space will offer equal opportunity of non-western dance

genres compared to western dance genres. By doing so, BIPOC

students will be equally respected as their culture differs from

white students.  As personal identity is a subjected sense of self,

BIPOC students will have the opportunity to self identify in a dance

class, rather than conforming to strictly western dance genres

(Caldwell, Frame). 

By making it known that race should be acknowledged, students will have the

opportunity to find respect for BIPOC students. Students will have the

opportunity to ask questions about their peers; “conflict avoidance results, and

“polite company” goes “color-blind”, steering clear of controversy” (Caldwell,

Frame).

This activity will be held in the beginning of each class. The game

involves students standing in a circle and stepping inside or

outside of the circle when a statement is said that applies to them.

This activity will give the class a moment to realize their privilege

and offer a sense of community to the students as they become

closer to each other, fighting racism. (Caldwell, Frame).

BIPOC teachers and staff will be hired to create a diverse group of

teachers for every student to experience. Teachers will be

responsible for allocating a safe and anti-racist environment for

BIPOC students and co-workers ("We See You", W.A.T.).

gives every student the opportunity to find a safe space and allow themselves to become

vulnerable by trusting the space, their peers, and their teachers. Race is something that

needs to be constantly discussed, even in a dance studio setting. 

a community dance space in Bergen County, NJ



Mr. Swanson’s Theatre Performance Classroom 

An acting class offered to inner city, young adults in Richmond, Virginia. 

 

Call out bullying/bias  

• Bullying is always related to identity and therefore it results in devaluing one identity while 
raising up another (Nevels, 10/8/20). This type of identity bias will not be tolerated in my 
class and I will make sure to call it out and bring it down whenever I see a case. I will be an 
authority figure and not allow bullies to work their negative energy into the classroom. 

Not allowing students to believe bias 

• Teaching students how to respond to bias and bullying is one of the most important aspects 
of being an educator (Nevels, 10/8/20). There will most likely always be cases of bias and 
bullying in a class setting so teachers must teach students how to respond to these attacks 
and not to believe their falsehoods. If this is not addressed, victims can end up listening to 
bullies, believing their lies, and throwing away their old identity for one that fits the bias. 
Students must be taught that each and every one of them can flourish in a unique identity. 

Encourage students to talk about race if they feel they are being disadvantaged 

• Considering my classes location within the City of Richmond I would imagine a high 
attendance of actors of color. Open communication is extremely important, and I want to 
encourage my actors of color to speak up if they feel overlooked, under supported, or 
disadvantaged in the acting world due to their race (Spears, 2020). I realize the path for 
black and white actors is not equally set and I want to hear and promote a voice to these 
struggles. 

Promoting dialogue and friend groups with classmates out of class 

• The students in my class will be coming from an inner city background, many will be of 
color, and they all will share a passion for acting. For this reason I will encourage them to 
get together outside of class to have fun, get dinner, go out for drinks, and other social 
activities. Close friendship circles offer young black students support and people to have 
tough conversations with regarding racial inequality (Spears, 2020). Gaining the trust of 
classmates outside of class can play a large role in the effectiveness of a class. 
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Examine and performing scenes and plays which address racial inequality 

• We are present in a pivotal time of racial justice and therefore it is the educators job to 
address these topics in the class material. This is especially true, like in my case, when the 
demographic of the class is largely people of color. Diving into the current emotions of black 
Americans with acting work seems burdensome but it must be embraced in order for 
students to face the realities of today’s world (Schaefer, 2016). 

Valuing all artforms, accents, ways of speech, and not prioritizing grammatically correct 
English 

• As a teacher I must understand that life is lived through hundreds of different languages, 
cultures, and styles. To esteem one over another would be foolish and therefore I would not 
criticize any style choice, accent, or dialect that one of my students might display while 
working in class. For some, high art has come to be considered as white art and they don’t 
see a purpose to investigate black people’s artforms (Bassett, 2019). This is destructive and 
I will make sure to promote and accept all artforms. 

 

 

 

 

 

 

 

 

 

 

 



CHLOE’S COMMUNITY DANCE 
THEATRE 

An affordable community dance space with classes for all ages and levels, located in urban downtown 
Charlotte, NC.  

 

Quarterly Evaluations  
Along with specific practices listed below, we will continue to use Shawn Lent’s Anti-
Racist checklist for dance to evaluate the practices and policies of our dance space 
quarterly. This will encourage us to not remain stagnant in our practices, as well as 
adapt and grow with the community we serve. This will include quarterly anti-racism 
training for our faculty and teachers (“We See You, W.A.T.”).  We are committed to 
consistently evaluating both our internal and external practices towards anti-racist 
dance education (Lent). 
 
Inclusive Dress Code 
In ballet classes, our BIPOC students will not be required to wear pink tights and 
shoes. We encourage these students to choose options for tights and shoes that 
match their skin tones, and we will work to help provide those options to dancers in 
need (Spears). We also aim to promote individuality in our studios, so students will 
not be required to change their hair in order to have it up for class (Mullikin, et al.).    
 
Incorporation of BIPOC music artist, and the use of 
inclusive music rights services   
Our dance theatre as a whole is committed to including and regularly using music 
created by BIPOC artists and communities. With that, we will use music rights 
organizations who continue to show support for BIPOC artists through their platforms. 
ASCAP’s licensing company has a list of resources to support BIPOC artists who use 
their service, so we will continue to use licensing companies like them, who value 
BIPOC artist.  
 
Hiring BIPOC faculty members 
We are committed to seeking a diverse pool of BIPOC dancers and choreographers 
as teachers across multiple disciplines. BIPOC candidates will always be given equal 
opportunity to be members of our faculty. We hope to end oppressive hiring practices 
and strive to have BIPOC staff in all levels of our Theatre (“We See You, W.A.T.”).  

 
Incorporation of dance styles other than western movement: normalizing African dance styles 
Teachers will use pedagogical processes in classes to help students engage in and learn about African cultures through their 
movement originations. As our country is abundantly diverse, we will use dance as a medium for understanding others’ cultures and 
practices. Western movement forms and theories will no longer be considered the “normal,” as African dance pedagogies and histories 
will be abundant and regular through all of our technique styles offered. By integrating these practices into our technique classes, we 
hope this will “diversify cultural, artistic, and intellectual perspectives” (Mabingo) of our community dancers. Teachers are encouraged 
and expected to teach their students about the contributions of Black choreographers and dancers in their modern, ballet, jazz, and tap 
techniques as well. 
 
Affordable and flexible payment plans: no binding contracts  
We will recognize the “intersections of race and class, and the implications of BIPOC families having barriers to generating wealth in 
our community” (Mullikin, et al.). Therefore, our Dance Theatre offers flexible payment plans and affordable prices for drop in classes, 
so that anyone in our community is able to experience dance classes. No one is ever turned away for not being able to pay for class. 
Our low-priced classes are possible as we regularly apply for grants and other means of funding for teachers and space. Additionally, 
we hope to make performances free to the community or donation based when possible, so that more people can attend and 
experience the dance we offer (Mullikin, et al.).  
 
Dismantling racist phrases commonly used in studios 
Our efforts to dismantle oppression will also be included in the language used in and out of the studios. We recognize that common 
phrases used in the rehearsal space, such as “whip them into shape,” and “slaving away” (Ford), devalue and diminish the histories of 
our BIPOC faculty and students. We will not only condemn the use of derogatory phrases in the classroom but work with teachers to 
develop alternative language phrases (Ford). 

 
 

RACIAL EQUITY 
POLICIES AND 
PRACTICES:  
Quarterly Evaluations  

Inclusive Dress Code  

Incorporation of BIPOC music 
artist 

Hiring of BIPOC faculty 
members  

Incorporation of dance styles 
other than western movement 

Affordable and Flexible Payment 
Plans  

Dismantling racist phrases 
commonly used in studios 
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My theatre classroom is in the suburbs of New Jersey at a private,
tuition-based high school and I am working with primarily white 

 students grades 9-10.

WHO I AM: I will approach my practice with young high school students by addressing my identity when
entering the space.  These young, majority white students might be experiencing the grief process around
learning the truth for the first time. In order to come to terms with their own identities and experiences, they
“need to know that I know who I am” in relation to race and other identity markers (Nevels. October 8th). In
order to do this, I’ll address my own whiteness when talking about race by acknowledging the history my
whiteness has in relation to my life and within our country’s past.

VOICE BEFORE FORM: As a teaching artist, I will be transparent with myself and my students about the
importance of their individual voices over the curriculum’s goals. I will ask them to be honest with me and
share if they are just “completing the work to get the assignment of their teachers done” (Lyiscott 42). Young
people need to be taught how to see instead of just following the standard structure. I will work to tune them
into their own voices in order to engage in critical race theory.

COMMITMENT: Teaching critical race theory requires a commitment to being questioned and challenged in
order to stay conscious of your work. As We See You White American Theatre asks, I will “publish ALL my
curricular texts on (my) website as well as submit those texts to a regular external review for feedback on
equity” (27). I will make sure that I am updating my practices regularly and ask for help when I am not sure
how to facilitate a dialogue or lesson.

TEACHING IS POLITICAL: As Freire theorizes, “teaching is a political act. The topics and subjects discussed
in a class and how they are delivered is a critical choice” (Streter 2020 ). Therefore, as a theatre teacher, I
will bring the work of black playwrights into the forefront of my curriculum. By consciously making this
decision to replace white playwright’s work with people of color’s work I am making a critical choice. It
would not be ethical to culturally appropriate their work so I will instead teach the work of these
playwrights in my classroom.

NOT A QUIZ BOWL: My classroom will be a space that does not ignore the current events that are flooding
our world. I will acknowledge and facilitate dialogue about the racial injustices happening because they cannot
be“confined to a quiz bowl activity” any longer(Caldwell and Frame 99). I want to give my students a space to
ask questions without judgement and learn about what goes on outside of the classroom.

RECOGNIZE WHITENESS In my classroom, I will acknowledge the people who have a seat in my classroom.
Although everyone has an equal seat within this space and in this work, “the table is always overladen with a
European feast” (Lyiscott 23). I will work to make my classroom a space that is not white centered and
recognize the whiteness that is still being forced into our daily lives.





Every student has a voice

MS. CLEM'S THEATRE 
CLASSROOM

Decentralize the white/western aesthetic

Recognize our own identity

Linguistic celebration

Read plays by BIPOC artists

Ratio of speaking to listening



Transparency with young people in regards to identity markers.

Start meetings, rehearsals, and classes with a Land & Enslaved Peoples Acknowledgement.

Have students co-construct a community contract that can be revisited throughout the
work.

Let's Get Real 

Invite guest artists to highlight voices from different identity markers.
Let's Get Real 

Use Transformational Inquiry (TI) as a means to support devising work.
Let's Get Real

Work with students to build a toolbox of effective strategies for confronting racist,
oppressive, and/or hurtful actions and words.


